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Abstract: This article focuses on highlighting the application of discourse analysis in the 
Spanish Language Teaching as a Foreign Language. Especially, it does emphasize the 
importance of the conceptual fluency acquisition, as a strategic competence in particular, and as 
a communicative competence in general for non-native speakers of other languages enrolled in 
Spanish courses as a foreign language. That is, it does draw attention to Metaphorical 
Competence (MC), which can be defined as the ability to acquire, create, and interpret 
metaphors in the target language. For this purpose, we have chosen a Golden Age poet, 
Gongora, considered by most literary critics as the most influential and important poet in 
Spanish-language poetry, whose works represent the most admirable literary masterpieces  in 
the western classical literature and Baroque poetry. In the same way, we would like to bring to 
light his literary value, excellent, and didactic potential for teaching poetry in the second 
language classroom, underpinned by a Task-based Learning methodology.    
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INTRODUCTION 
This article's main objective is to set out the reasons for the application of 
discourse analysis as a methodology to solve certain problems in the language teaching 
setting. Particularly, it does aim to cope with the difficulty of teaching literature and 
poetry in Spanish Language Teaching as a Foreign Language, both in relation to the 
pragmatics or language in context and to the textual linguistics that deals with the text 
coherence and structure. To this end, the analysis and study of a literary text constitutes 
the way to accomplish this goal. Then, we will attempt a recreation of original 
approaches from existing materials and of actual data from teachers, who have analyzed 
this tricky issue, that is, how to define the communicative literature function. Hence, we 
believe that it would be possible to undertake research on youngest students in the 
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classroom context to find out and assess why some literary texts, in particular, for 
example, those referring to poetry are not accepted in the same way as those belonging 
to any other type of texts. Authors whose works are part of the Golden Age literature, 
such as Cervantes, Gongora, or Quevedo, so important for the Spanish language are no 
longer studied. Why not can we find a solution from the Applied Linguistics 
perspective? It is a widely held belief that defining the communicative literature 
function has been an arduous and difficult task for many years; in this way, even if it is 
a complex task, why not try it? However, this is not the case, which concerns us in this 
paper, but the crux of the matter is whether this sonnet’s pragmatic context, insofar as a 
writing poem, is designed to involve every possible reader as an introduction to any 




To carry out this work, we will adopt the methodology based on the Task-Based 
Learning according to Staire (2004). Subsequently, as stated by this author, the large 
number of encompassing proposals under the term 'Task-Based Learning' makes it 
necessary to specify the steps involved in the classroom-focused development. In this 
article, we put forward a framework for the designs of task-based teaching units that 
allow incorporating into practice the principles on which the new approach is based. To 
this end, firstly, we start with an example of typical didactic units within the 
"communicative" courses, based on the notion-functional approach, which will allow us 
to contrast it to a design through tasks and appreciate their differences. Next, we present 
the general framework of the target teaching unit design, which will allow seeing the 
steps to follow and the elements that integrate it. Then, we describe the characteristics 
of each phase of the process. Finally, we explain the levels of the framework application 
in relation to some different aspects of the work in the foreign language classroom, from 
its joint use with a textbook at the level of language used in the unit. 
 
Sample 
Like this manner, this literature lesson, underpinned by Task-Based Learning in 
Second Language Acquisition (SLA) according to Staire’s methodology, is largely 
aimed at the students with an advanced C1 and C2 level in accordance with The 
Common European Framework of Reference for Languages (CEFR).  
 
Research Instrument 
Materials for undertaking tasks: computers, internet connection, dictionaries, card 
photocopies relating to each of the tasks. In that way, this serves the following purposes: 
1. Integrate Information and Communication Technology (ICT) in the learning 
process, as a key competence and contributing to the acquisition of the target foreign 
language; 
2. Use ICT in the classroom to work on information processing, authentic 
communication, and on the learner autonomy, as the builder of his or her own 
learning process; 
3. Give ICT a role to help young people be able to arrange, evaluate, and decide on the 
information that comes to them; 
4. Challenge students with different types of supports and formats and, therefore, a 
great variety of activities in which they pass from receivers to makers; 
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5. Bring students to the real contact with the target foreign language and users 




This lesson plan, which is based on Staire’s guide (2004), explains ‘how to 
organize this teaching unit through task-based learning’: 
 
1. Choice of topic or area of interest: the poetry by Gongora.  
2. Final task: elaborate a final poetic text by the whole class. 
3. Specifying communicative goals: during this unit, learners will develop the ability 
to: 
a) Recognize the communicative function and textual competence of this sonnet, 
compare with each other and adapt them for the poetic text of the final task; 
b) Look for the significant lexical choices in this poetic text: rhetorical and 
pragmatic tropes; 
c) Use and recognize the procedures to achieve both the linear and global cohesion 
and coherence within this poem; 
d) Learn linguistic forms: morphological and lexical categories, phrase and 
utterance structures.  
4. Final scheduling demonstrating the achievement of the objectives: Reading by 
looking or scanning for specific information from the text, speaking by discussing 
the tasks performed by all the students of each group, etc.  
5. Specifying thematic and linguistic components necessary and desirable for the final 
task: learn vocabulary related to the task on target, turn to literary resources and 
their pragmatic context of the original poem to elaborate the final poetic text, etc. 
6. Planning process: sequencing of steps to go through enabling tasks and 
communication tasks. 
7. Incorporated assessment and evaluation as part of the learning process: these tasks 
aim to develop the skills of self-monitoring and self-evaluation, as well as the initial, 
and continuous formative feedback. 
8. Allotted time 
 
Data Analysis Techniques 
In order to explore student experience learning in this teaching unit, a thorough 
evaluation, survey was conducted. That is, a focus group was carried out with students 
becoming involved in such a task just after the class sessions ended. This focus group, 
with all twenty-four students participating whose their native languages were Russian, 
Chinese, and English, was conducted during the third day of class belonging to Active 
Methodologies and Simulation, Game, and Technology as Teaching and Research, 
Master in Languages and Technology; specifically, in May 2014, Polytechnic 
University of Valencia, Spain. Students were informed that this focus group was part of 
our research project exploring active teaching methods and that we were interested in 
their feedback on the target-teaching unit. In view of that, the focus group, arranged in 
six groups of four students, completed the survey through Google Drive underpinned by 
both quantitative and qualitative data analysis. 
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RESULTS AND DISCUSSION 
It follows that the planning, the teaching unit development, a final task, and 












Figure 1. The teacher’s performance 
As can be seen, it now becomes evident to us that in these activities, the 
fundamental characteristics of a communication task as indicated by Nunan, Staire, or 
Aronson does take place. That is, it involves all students in the comprehension, 
production and interaction during the task process, its attention focuses mainly on 
meaning rather than on form; it is structured with a beginning, an end and a clear work 
procedure, an objective, a content and concrete results. 
The different aspects we must taken into account to evaluate the activities are 
reflected in the image that we offer below. We consider it essential to know the 
students’ perception, both in terms of what has been learned and in terms of the 








Figure 2. Assessment aspects 
Next, we present the data collected from the participating six student groups’ answers 
through Google Drive. Quantitative data: 
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Yes 24 100% 
Non 0 0% 
I do not 0 0% 
Another answer 0 0% 







Its creativity and originality 1 17% 
Its active and competitive interaction 21 50% 
I do not know 0 0% 
Another answer 2 motivation 33% 







Yes 21 50% 
Non 1 17% 
It depends on students' needs 1 17% 
Another answer 1 N/C 17% 
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Yes 23 83% 
Non 0 0% 
I do not know 0 0% 
Another answer 1 N/C 17% 







Yes 24 100% 
Non 0 0% 
I do not know 0 0% 
Another answer 0 0% 







Yes 23 83% 
Non 1 17% 
I do not know 0 0% 
Another answer 0 0% 
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Yes 23 83% 
Non 1 17% 
I do not know 0 0% 
Another answer 0 0% 








Yes 22 67% 
Non 2 33% 
I do not know 0 0% 
Another answer 0 0% 
 
Were a series of language skills properly integrated into the sequence of tasks? (Reading and 







Yes 23 83% 
Non 0 0% 
I do not know 1 17% 
Another answer 0 0% 
Were communicative activities correctly integrated with other tasks and exercises designed to 
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Yes 23 83% 
Non 0 0% 
I do not know 1 17% 
Another answer 0 0% 
 
The data collected allow us to state clearly that all the students found it correct 
to be how the teaching unit worked; especially, they assessed the active and competitive 
interaction, which motivates them and makes them direct participants in the learning 
process. At first, despite the linguistic complexity and a lack of literary knowledge 
about Gongora, they consider that the teaching unit was appropriate for their level and 
underline that they found it to be interesting and motivating; it is unanimously 
highlighted that the input information was sufficient to make it possible for the teaching 
unit development. 
They also mention that the activities were appropriate for the proposed 
objectives and point a positive outlook out to us about the gradual structuring tasks 
(from the simplest to the most difficult ones). Likewise, they indicated that a series of 
language skills were properly integrated into the sequence of tasks (reading and 
listening comprehension, as well as written and speaking production skills). In the same 
way, they highlighted the importance of integration of communicative activities with 
other tasks and exercises designed to provide them with control over the linguistic 




We have shown throughout this paper how we can generate the language, how a 
literary text may be organized and analyzed according to the discourse analysis 
perspective. To this end, we must select its significant lexical structures, rhetorical and 
pragmatic tropes, as well as its syntactic structure to achieve a new Literary 
Competence, underpinned by extensive research as regards the Task-Based Learning 




We must especially acknowledge this group of students participating whose their 
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